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ENCOURAGIE
BILINGUALISV
AT ROMIE

USE THE LANGUAGE
THAT YOU ARE MOST
COMFORTABLE SPEAKING

Even if your language is different from
what your child will be using in school,
children benefit from strong language
models. This also encourages you to use
express yourself from the heart, without
having to translate to a language that
may be more challenging for you!

CELEBRATE BILINGUALISM

Let your child know how amazing
knowing more |cmguages is. Have
conversations about how knowing more
than one |anguage is like a superpowerl

EXPLORE YOUR HOME
LANGUAGE

Children may start to lose
interest in their home
language when they realize
the majority language is more
prominent in their social lives.
Explore your home language
in the community and expose
your child to your |0.nguclge
outside of the home. Connect
with other bilinguo.| children
and members of the
community. Show your child
that different |c1nguages are
used outside of the home too!
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WIRIAT IS
BILINGUALISNM?

Biiingucﬂism is the use of more than one
language system (including dialects)
(Grosjean, 2008, p. 10; Hakuta, K., 2009).

BENEFITS OF BILINGUALISM

« Cognitive benefits: Learning more than
one language requires children to
develop their attention to small parts,
sounds, and patterns of language.
Children must sort, process, and
differentiate between languages. This
can translate to cognitive benefits such
as improved concentration, working
memory, critical thinking, and problem-
solving skills (Morales et al., 2013).

« Social benefits: Research suggests that
bilingual children may develop a greater
capacity for empathy, social awareness,
and an understanding of other cultures.
By using more than one language,
children may be able to build more
connections. Additionally, bilingual
children may maintain a link with their
family, culture, and heritage.

e Educational and economic benefits:
Research suggests that those who speak
more than one language are more likely
to stay focused on tasks. Being a
bilingual adult may lead to more job
opportunities.

FAQ

Does learning two |anguages cause a language
delay?

No. Research has shown that bilingualism does not
cause a speech de|ay. If a child has difficuhy
|eclrn'|ng a |c1ngucge, the di%fictu will often be in
both languages.

Will learning two |c1nguc:lges confuse my child?

No. Children are |c1nguc:ge |ec1rning sponges.
Studies have show that different areas of the brain
are more adaptab|e and become speciahzed for
different tasks, such as |c1nguage |ec1rning, during
the critical period, (i.e., pre-puberty) (Lenneberg,
1967).

s mixing two languages together bad?

No. Also known as code—switching, mixing two
languages can lead to positive task-switching (Prior,
2011). Research suggests that code-switching can
also enhance academic achievement, support
communication and Understanding, and act as a
communicative strategy (Simasiku, 2014).

What language should | speak with my child?

It is c1|wc1y5 important to consider what works for you
in your home, for your fcxmi|y, and for your child. But
many professionals suggest to speak the language
you are most comfortable expressing yourse|f in to
provide a strong |c1nguuge model. This will create a
|inguistic base for acquiring aspects of other
|c1nguages.

What is the impact of bilingualism on children with
autism?

Studies suggest that there is no reason to suppress a
home language to communicate with a child with
autism. Research has also shown that bilingualism
does NOT increase |cxnguo.ge de|o.ys, diminish
vocubu|c1ry, or negatively impact how a child
communicates (Ohashi, 2012; Hambly, 2012;
Reetzke, 2015). Bilingualism may even increase
imaginative p|c1y, tlexible thinking, and the use of
gestures (Valicenti-McDermott, 2013)!

MILESTONES OF
CHILDREN REGARDLESS
OF HOME LANGUAGE

Bi|inguc1| children deve|op ear! vocabu|ary at the
same rate as monolingual children (Pearson, 1993).

Ec1r|y |cxnguc:ge milestones are similar between
mono|inguc1| children and bi|inguc1| children
(Pearson & Fernandez, 2001).

SPEECH AND LANGUAGE

0 1-6 months: cooing, laughter, squealing

2-3 months: eye gaze

4-10 months: babbling

6-9 months: joint attention

8-12 months: repeating after language

models

9-12 months: using gestures, consistent sound

patterns to represent an item (e.g., wawa for

water), jargon (e.g., voicing patterns sound

conversation-like)

O 12-15 months: following simple commands

0 18 months: symbolic play (e.g., using a banana
as a te|ephone), pretend p|c1y

0 24 months: sequencing of activities ﬂ
é‘§

00000

VOCABULARY

U 12 months: first words
0J 15 months: 4-6 words
0J 18 months: 20-50 words
[J 24 months: 200-300 words
0J 26 months: about 1000 words
- B
WHEN TO CHECK WITH AN SLP
« Difficulty with learning in both languages
0 chmi|y history of a |c1nguage disorder or
learning disabi|ity
. De|uyed development when compured to
peers c:nd/or sib|ings
« |Inappropriate social |c1nguage skills (for
exumple, dif\ticu|ty with turn—tcking,
considering the listeners needs, topic
maintenance)
. Diﬁcicu|ty interacting with peers
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